Art and Design Technology SEN Provision

At King’s Lynn Academy, we believe that students with Special Educational Needs should be supported through high quality teaching, alongside their peers so that they can make good progress. This, therefore, required teachers in each subject to adapt their provision to meet the needs of individual students. Communication and Interaction 
Teachers’ communication Language is clear, unambiguous and accessible. ​
Key words, meanings and symbols are highlighted, explained and written up, or available in some other way.​
Instructions are given clearly and reinforced visually, where necessary. ​
Wording of questions is planned carefully, avoiding complex vocabulary and sentence structures.​
Questions are prepared in different styles/levels for different pupils − careful preparation ensures all pupils have opportunities to answer open-ended questions.​
Alternative communication modes are used, where necessary, to meet pupils’ communication needs, eg Text, visual aids, etc are checked for clarity and accessibility. For example, some pupils might require adapted printed materials (font, print size, background)​
Some may require simplified or raised diagrams or described pictures.​
​
Teachers’ communication Clarify technical terms that have different meanings in other contexts, for example ‘knead’/‘need’, ‘grain’, ‘glaze’, ‘form’, ‘saw’, ‘seam’, etc. ​
Labels placed around the room, lists of key words, posters, etc can help pupils to recognise and spell the names of important pieces of equipment. ​
Flow diagrams of key processes, time plans or design prompts with graphics may also be helpful. ​
Ask pupils open-ended questions at first, for example to elicit original ideas and get a feel for their level of experience − eg “Has anybody got any ideas of other foods we could add to this bread to make it different?” If ideas are not forthcoming or are limited, have real examples ready.​
​
Marking and other feedback in the form of verbal communication helps pupils improve their performance. Feedback is given in an appropriate form – verbally, or in writing. Specific, rather than general, feedback is given. Comments are positive, explicit and evaluative. Emphasis is on the pupils’ progress and achievement. Weaknesses are presented as areas for development. Opportunities are offered for pupils to attempt a piece of work again. ​
​
These approaches are particularly useful for pupils who find it difficult to receive comments about improving their work. Praise is given discreetly where pupils find public praise embarrassing or difficult.​
​
ADT teachers Give clear, simple instructions. Set tasks and activities with clear goals and timescales. Key words for Tools and equipment are supported with Images where possible. Seating plans are used to sit these students near the front or in a place a member of staff can easily get to them to check their understanding, sit them next to someone who can help support them with their learning. When explaining a task, communicate clearly and give directions before the activity begins. Use pupil’s names before asking a question or giving an instruction. Ensure to allow enough thinking time to give them time to answer. Plan for and allow extra time to complete tasks and tests. Stick Knowledge organisers and homework task in student’s book for them to use and reference during their lesson. Along with physical copies of key words, activity sheets, starter sheets. Ensure all PowerPoints and visual learning resources have a cream or coloured background.​
​
 Encourage and reward pupils with positive language, reward stickers and achievement points.​
Communicate and Liaise with ADT teachers every 5 weeks to discuss pupil’s needs and seating plans to ensure consistency within the KS3 rotations.​
For ASD students, warn them of the changes to routines and rotations in advance.











Cognition and Learning
​There is a definite need for rules; tasks should be carried out in very small controlled steps.​
​
In food there are differentiated methods, small tasks, lots of practical and visual tasks, In Art there are differentiated tasks and images and students will pick the task from either -, + and *. Students who need support sheets which break down the instructions are provided with these sheets. Writing frames are provided for students when written evaluations are being done and these are differentiated using -, = and *. In Tech the SEN students receive a number of resources to support them with their work.  For example - sentence starters, sentences focusing on Key words, gap fill exercises with word banks. All resources on the board and handouts are printed on a pale coloured background.  Using the student information/SEN Knowledge to seat the students at the front by the board. ​
​
Brainstorm, mind mapping, white boards, books, laptops, library, Ebooks/ipad for specific students. ​
​
Develop a sense of trust; allow them to use the machines but in a carefully managed way, perhaps even one at a time with you supervising individually. ​
 ​
Encourage pupils to become responsible for their own work. Make suggestions as to how they can continue at home, rather than impose it.​
[bookmark: _GoBack] differentiated, coloured paper for pupils that need it, font, word banks, Classroom environments are sensory, key words on the walls as well as their books.​
​
Photographing the board and zooming into sections. Amanuensis for those that need one in test/exam. Revision booklets, knowledge organisers.​
Coloured ​
​
Go 4 schools resources for parents to access, differentiated for the pupils to choose​
​
Resources Use systems such as racks so that items such as tools can be found and put away easily. To make tasks accessible, pupils use, where appropriate: " specialist aids − eg talking weighing scales, jigs to aid cutting, templates and patterns,. Consider the safety of demonstrations. Make sure pupils do not come into contact with materials they are allergic to.









Social, Emotional and Mental Health
Allow ADHD pupils to use fidget toys.​
Allow use of toilet passes and out of lesson cards.​
Dyslexia friendly worksheets, one to one support where needed. ​
Social- Working as part of a team, include in class discussion, regular feedback one to one, practical, TA support, Communication with home, HLO emails Holistic approaches to mum, specialist equipment​
​
Emotional- In Tech we get to know our kids and based on this make a judgement on the emotional impact, some SEN pupils have time out cards, give pupils extra time for certain tasks, explain the rotation given some pupils and fore warning. ​
Mental- Mentally reporting constant, report any concerns to head of year, safeguarding team. ​
Allow them to leave the lesson and go and see the SEN team or safeguarding team. ​
Enriched lessons to keep them focused and support families when needed with equipment and ingredients. ​
Differentiated slides and tasks. Printed off starters, plenaries and resources. ​
​
Objectives are challenging yet achievable. This will promote self-esteem and enable all pupils to achieve success​
​
Pupils are encouraged to talk about how they achieved something. Dialogue is the key to successful assessment for learning. Teachers communicate in ways pupils are comfortable with.​
​
End-of-lesson discussions focus on one or more of the ideas explored and the progress that pupils have made towards them during the lesson. Pupils are encouraged to look back to previous work/photos/ records to see how much progress they have made.​
​
Pupils are involved in setting their own goals. Some pupils may find it difficult to understand the need for targets. Others may need time and support in target setting. Self-assessment and peer assessment are encouraged. Pupils are taught to use the language of assessment, eg “better…”.​

















Sensory and/or Physical
Sensory-Prepare visual prompts, using images, photos or symbols, showing the order to carry out a sequence of activities for a particular process for example the design cycle. ​
​
Checklists and learning journeys allow pupils to see what they have completed, what to do next and where to finish. ​
​
Some pupils will need to use nonvisual means to evaluate different products, to use this information to generate ideas and to become familiar with tools and other equipment. This will require extra time.​
​
ICT is used to support teaching and learning. Accessibility features are used to include pupils with SEN and/or disabilities, as appropriate, eg: " keyboard shortcuts " screen filters to cut down glare " increased font sizes for screen extension – in any case, fonts used in printed material should not be smaller than 12 pt (24 pt for screen presentations) " clear font type (normally sans serif, such as Arial or Comic Sans) " appropriate contrast between background and text, and/or " a talking word processor to read out text. ​
​
Pupils with poor motor control may gain confidence and achieve success through writing/drawing on the computer (CAD) Predictive text can encourage pupils to use a more extensive vocabulary and attempt ‘difficult’ spellings. It can be enhanced by using subject-specific dictionaries​
​
Safe equipment, long gloves for the oven, talking weighing scales, safety goggles and marking on machinery, brightly coloured tape on some tools so that pupils with an eye impairment can see where the end and start of the tools are which will help aid this. ​
​
Physical- Adapt work environments to ensure everything within the ADT rooms are accessible such as adjustable work benches and kitchen, and machinery.​
​
Pupils are to engage in a wide range of activities substantial modifications will need to be made and technician support will be essential to achieve this objective.​
It is also important to ensure the health and safety of pupils who have difficulties with gross and fine motor skills, especially where dangerous equipment is concerned. Equally every effort should be made to provide the widest range of experiences for pupils across a range of materials and processes.​
Adaptations to tools and equipment to aid physical difficulties; the use of templates, jigs, patterns and other 'shortcuts' to aid completion of a task;​
Carefully considered intervention and support to promote independence; provision of pre-prepared materials; use of IT to assist the making activity, eg textiles equipment, CAD/CAM;​
Provision of extra time to complete tasks; support staff trained in D & T practices e.g H.Lockey. ADT teachers to give clear landmarks on the route to the completion of longer tasks;​
Regular rewards and feedback; careful consideration given to comparisons between work of special needs and other pupils' work; variety of tasks; good advice on correcting mistakes where they occur.






