MFL SEN Provision

At King’s Lynn Academy, we believe that students with Special Educational Needs should be supported through high quality teaching, alongside their peers so that they can make good progress. This, therefore, required teachers in each subject to adapt their provision to meet the needs of individual students. Communication and Interaction 
New vocabulary and phrases supported with images wherever possible.
Seating plans used to sit these students near the front / or in places where staff can easily get to them to quietly check understanding and progress. To check understanding of a task, ask the pupil to explain what they think they have to do. Sit them with someone who can help support them in their learning. 
For ASD children, warn them of changes to routine lesson structure ahead of time. 
More support and modified expectations in speaking work for those with speech and language needs. 
Use the pupil’s name before asking a question or giving an instruction.
Give directions before, but not during an activity.
Give thinking time before expecting an answer to a question. Or use “think, pair, share” strategy to give them a chance to formulate their answers. 
Allow extra time to complete tasks and be aware of the fatigue the pupil may experience because of the amount of effort they have to put in to learning. 
Write down homework for the pupil, or give it on a pre-printed sheet they can stick into their book.
Provide the pupil with print outs of vocabulary for the module they are working on so they can refer to them constantly in lessons and at home.  






















Social, Emotional and Mental Emotional Health
Make it clear that when writing about themselves/their family/hobbies etc., that students can make the answers up and that they do not have to be true.
Allow ADHD students to use fidget toys, get up and walk around etc.
Allow use of time out cards. 
Give clear, simple instructions. 
Plan kinaesthetic activities into lessons which allow students to move around and learn at the same time to break up the need to sit still. 
For students who struggle to work in pairs/groups, let them choose who to work with or modify the task so they can do it alone or in a smaller group. 
Allow pupils to sit with someone they feel comfortable with who can help them with their work.
Set tasks with clear goals, outputs and timescales.
Make it clear to a pupil when they have done something right, including behaviours. Praise them often. 
When they get a behaviour wrong, explain it carefully and tell them what to do instead.





 












Sensory and/or Physical
For visually impaired students, increase font size on PowerPoint and handouts to a suitable size. Use appropriate font and background colour on PowerPoint and handouts. Provide a print out of the PowerPoint so they can see it more easily. Provide enlarged photocopies of textbook pages if required. 
For students with hearing impairments, provide transcripts of listening activities as we would in exams. 
For students with hearing impairments, face them when speaking so they can lip-read. Use their name when speaking directly to them.
For students with physical disabilities, make sure games and activities are adapted so they can join in rather than being left out. 
Sit students in an appropriate place in the classroom e.g. at the front to see/hear better. 
Allow students to leave early/arrive late to avoid crowded corridors if required. 
Ensure students use overlays /writing slopes / laptops / coloured books/ other equipment provided by the SEN team. Support them in the use of these things. 
Encourage use of rulers to support students holding their place in reading. 








Cognition and Learning
Use visual and kinaesthetic learning - learning from pictures, diagrams, mind-maps, handling objects, moving and doing rather than just sitting.
New vocabulary and phrases supported with images wherever possible.
Use short simple instructions. Write instructions down and leave them visible after saying them.
Give thinking time before expecting an answer to a question. Or use “think, pair, share” strategy to give them a chance to formulate their answers. 
Allow extra time to complete tasks and be aware of the fatigue the pupil may experience because of the amount of effort they have to put in to learning.
Seating plans used to sit these students near the front / or in places where staff can easily get to them to quietly check understanding and progress. To check understanding of a task, ask the pupil to explain what they think they have to do. Sit them with someone who can help support them in their learning. 
Use the pupil’s name before asking a question or giving an instruction.
Give directions before, but not during an activity.
Write down homework for the pupil, or give it on a pre-printed sheet they can stick into their book.
Provide the pupil with print outs of vocabulary for the module they are working on so they can refer to them constantly in lessons and at home.  
Make difficult text/sentences easier e.g. using gap fills etc.
Use highlighters to highlight key vocab or phrases in longer texts so pupils know what to focus on to find answers. 
Enable the pupil to record their ideas using alternatives to writing: PowerPoint presentations, making posters, oral presentations, mind maps, matching labels to pictures/diagrams/maps , sorting statements or pictures into categories. 
Provide writing frames and examples when writing itself is required. Allow pupils to plan their writing first or write a draft on a mini whiteboard before copying it into their book. 
Provide print outs of key information and vocab rather than ask them to copy from the board.
Avoid asking dyslexic pupils to read aloud.
Explicitly teach memory strategies to help these pupils as well as others. Discuss with them which strategies work/don’t work and help them find ways that work for them. 
















