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“…….Get me out of here!”
[image: ]As winter draws in, and lockdown continues, most of us find ourselves spending more time indoors. Without the light, sunshine and warmth of the previous lockdown, there are many people searching for diversion.  Perhaps in all of the strangeness this year, there is a comfort in the usual diet of I’m a Celebrity and the Saturday night sparkle of Strictly. Light entertainment, by definition, provides just that – an untaxing break from the stresses and strains of the everyday.  It was a joy to see a new show about reading on BBC Two – Between the Covers.  Presented by Sara Cox, it involves celebrities sitting down and discussing – you guessed it – their favourite books. A virtual book club, its format is as simple as half an hour of household names getting excited about their favourite reads.  It’s about the joy of reading.   After some background digging on the show, I came across this snippet from an interview with the host, responding to a question about her relationship with books. 
She said: "During the pandemic I’ve felt the need to turn away from the rolling news and the headlines and just escape into a different world.
"So instead of sitting in bed and scrolling through Instagram or spending too long doing my Ocado, I’m reading again. 
"It’s really important to make the time to curl up and not look at a screen at night. Just to escape into a good book. I think it’s really good for your mental health – especially at the moment."
That got me thinking. 
It got me reflecting on how reading is not just an academic necessity – which, of course, it is – but how the joy of reading fulfils such an important emotional function, a safety net, an escape from the ambivalence of the news stream and the very real pressures that many feel.  And the moral imperative of all of us as teachers of reading is thrown into a different relief.  Simply put, this is not just teaching students vocabulary and reading fluency to pass exams - it’s also teaching them to read and fostering a love of reading to support them through their lives.  We need to do both and the two articles in this edition of the journal address different sides of this coin.  
We embed a love of reading by explicitly showing our excitement about books and reading when we are with students.  Whatever text we read, whatever subject, and however short, we have spoken before on the need to read with fluency and expression to make the text come alive – to make the ink spots morph into a conversation lifting from the paper.  The first article is about stopping, taking time to read, cultivating the reading habit. The example it gives is reading a novel and may seem especially relevant to English teachers.  It is true in KLA that our year 7 – 9 have a weekly “Reading for Pleasure” lesson where the clue is in the title.  It’s not about writing, or analysing text.  It’s about the enjoyment of a shared experience, getting swept away with the narrative, reading so fluently that…you forget you’re reading.  A highlight was seeing year 8 collectively groan when the bell went in my lesson just as Sherlock was about to reveal his solution to the time  and the indignant ‘why did you stop it there!’. 
But what about in other subjects.  How can we share the joy of reading in Science, Art, History, Geography?  What books – not necessarily stories – did we get excited about related to our subject? What subject specific texts can we read, recommend, wax lyrical about and use?  As the article below shows there is a paradox here – on one hand providing the fertile ground for escapism, and on the other allowing a more measured, judges understanding of the world in which we live
And beyond our subjects, how can we find opportunities to speak to our students about the books that we are reading in our own time.   How can we convey our enthusiasm for our reading to them, recommend books, listening to their views….this is equally important.  We shouldn’t underestimate the influence we here, or the impact that these simple conversations can make.

Set the children free – show them the joy of reading for reading’s sake

5
By Lola Okolosie – The Guardian

To slip the confines of reality for 15 or 20 minutes is a superpower too few of our schools are nurturing.
World Book Day, found only 52% of eight to 18-year-olds read for pleasure. And just a quarter of those will read daily, dropping 17% from 2015 figures. It is a fact made worse by findings of Nielsen Book Research’s annual survey on British children’s reading habits, which found that as few as 32% of children under 13 are read to daily by an adult, for no other reason than the pure fun of it – this is down from 41% in 2012, with most parents stopping reading to their child by the age of eight.

Initiated by Michael Gove, tougher standards in the new-style GCSEs have, arguably, had an impact. Pupils routinely talk of how they are too tired to read, so swamped are they with homework. 

Egmont, the publisher that co-funded the Nielsen survey, has called on the government to make more space in the curriculum for reading in schools – arguing that a decline in adults reading to children has a significant impact on their wellbeing.
In lieu of any government action, what can schools stretched for both time and resources do about a widening breach between children who have a daily diet of reading and those who don’t? It is perhaps first to recognise that where reading is concerned, we can help to create a virtuous circle. Children and teenagers who are read to are more likely to read independently, and those who regularly read for pleasure are in turn more likely to do better in exams. As such, story time shouldn’t be relegated just to primary schools or class readers in English lessons.

The paradox of reading aloud is that it both slows the pace of the school day, giving much needed respite to a timetable that can, at times, feel relentless. At the same time, it can intensify learning – a fact I have been reminded of while reading Benjamin Zephaniah’s Face to a group of 12- to 13-year-olds. The novel charts the story of 15-year-old Martin whose life is forever changed when his face is badly scarred in a car accident. Each fortnight the group has gathered with me, first reading a chapter and then pupils carrying on reading aloud in turns.
We have followed Martin from popular would-be-jock to a much more introspective teenager racked with insecurity. We have debated what sexist expectations are placed on men to bottle up emotions, as well as how damaging these can be – and whether or not the pupils themselves feel constrained by these gender norms. As one boy put it: “It is why more men kill themselves.” Another pupil during the same discussion asked: “Why do boys get into gangs?”
Living through the book enabled them to reflect on what they consider to be one of the most pressing social questions of today, as it affects them. It was a question debated with much more understanding, sensitivity and emotional intelligence than they or adults give them credit for. This is the magic of reading for its own sake.
When done well, reading aloud in the manner of story time can provide one of the best real-life examples of how to debate opinions in public – something so obviously missing in our political discourse. It seems 13-year-olds have a better grasp of the fact that a subjective response holds equal merit to any other. With reading for its own sake, pupils are unburdened from parroting (or forgetting) what is considered the “correct answer”. Instead they are able to see strengths and weaknesses to holding particular positions.
Story time should be no less essential than break time. Why shouldn’t our young be transported elsewhere for 15 to 20 minutes of each day? To blur the lines between a confined reality and a limitless imagination, briefly but daily. And what better way, in our selfie-obsessed age, can we teach them to look beyond themselves, than allowing them to become someone else entirely?
James Baldwin said that by the age of 13 he “had read [himself] out of Harlem”. Today’s young deserve the same imaginative freedom.

“Power your Dreams” 

[image: ]As Christmas approaches, the must have presents this year look likely to be the new games consoles from Sony and Microsoft.  Retailing around £500 they are sold out everywhere and are proving to be a money-making opportunity for profiteers on eBay as they sell for twice as much.  
And they look fabulous.   
Graphics are even crisper; frame rates are even faster – making the games look smoother - and the experiences they provide are cinematic – transporting the gamer to different realities. Multi-million-dollar campaigns for Microsoft follow the strapline “Power your Dreams”. A  joke in our family is how my son can turn on a games console, navigate to a menu (probably the store for FIFA points), select and refine parameters with dizzying speed – whilst expressing frustration at my slow, lumbering efforts as I try to work out exactly what is going on.   He comprehends how the Xbox works, the sub menus, the systems, intuitively understanding how to upgrade his characters, lob the Fifa goalkeeper, all with deft button presses, as I look on in amazement.  He gets the code. I don’t. He is Ronaldo – his dreams well and truly powered. I am struggling as a reserve for the lowest league team that has ever existed. 
I will never be transported unless I understand his code, until I am taught how it all works, gaining the knowledge and reinforcing it through play. I need him to slow down, explain to me what he is doing, whilst he models how it is to be done – both explaining and demonstrating fluency.  I need him to give me the opportunity to practice – and get thrashed 15-0 – without his impatience (or gloating!).  If I am really to get better, he needs to help me persevere, see each crushing defeat to Wrexham, Rotherham, (Rotherham!) as enjoyable.
The link with reading is clear. Students will be alienated unless they are explicitly taught how to read by all of their teachers. This is our work and one of our starting point is about reading fluency – modelling to the students what effective reading looks like (see our previous podcast).   Our second article is on this very point – defining what fluency is and with ideas on how to teach it to engage our readers, demonstrate the codes, let them in. 
Our work on explicitly teaching vocabulary should not be forgotten here. Pre-teaching the key/ unfamiliar tier two and three vocabulary in the text before we read is crucial. Recognising what fluent readers do comes next as we model fluency and evaluate students own reading in these terms.


A Scientific Eye on Reading – Alex Quigley – from Closing the Reading Gap
Instead of reading really quickly – as promoted by speed reading salesmen – we should promote fluent reading in the classroom.
Reading fluency will sound distinctive when we listen to our pupils read aloud.  Their reading will have elements of expressiveness, their volume and phrasing will skilfully match what is being read and they will read with a smoothness and appropriate pace.  Reading as fast as a machine gun is seldom appropriate. A further challenge is that some pupils can read with better expression than their peers, but it doesn’t guarantee they are comprehending what they have read.
See the four aspects of reading fluency, which are adapted from Professor Timothy Rasinskis “multidimensional fluency scale”
1. Expression and volume: the varying of expression and volume to match the interpretation of the passage being read.
2. Phrasing: the reading of words and clauses with appropriate pauses, with an awareness of reading mostly in clauses and sentences over individual words.
3. Smoothness: any breaks or difficulty in reading are resolved with self-correction.
4. Pace; an even, conversational reading rhythm.
Teachers of younger children are invariably experienced at teaching pupils to become more fluent readers.  Strategies such as providing regular reading practice is obvious, alongside rereading a range of texts, promoting paired reading and choral reading.  Selecting short reading passages for practice is most common, building up pupils’ reading stamina, while offering repeated practice where they can focus on each aspect of fluent reading.  The teacher role in providing scaffolding for this process is key.
We know that for a child to read a text independently, they need to read around 95% word reading accuracy.  If the text is too difficult, then they will have to concentrate too much on recognising the words etc and so it no longer offers useful practice for developing fluency.  Picking “Goldilocks texts” – not too hard, not too easy, but just right – proves essential for classroom reading and for supporting reading at home, from reception to the furthest reaches of secondary school.
Just how many words a minute determines reading fluency for our pupils is a tricky question.  The Department for Education deems the expected standard for reading fluency in terms of words a minute as 90 words for 7 year olds.  Estimates from the United States describe a norm of around 200 words a minute being read on average by the highest 10% of 11 year olds.  Such numbers are rough approximations that could be useful indicators as long as they are used intelligently.
Teachers should be aware of other important factors at play; the difficulty of a text would impact on the number of words read in a minute, alongside the purpose of the reading matter.  And so, if pupils are aiming to read for a quick gist, they’ll read more in that short minute than if they were reading a complex mathematics problem.
Almost every teacher, not wholly confident in the science of reading, can recognise a reader who lacks fluency.  Simply sitting down with a pupil for a couple of minutes can offer enough to begin to judge fluency issues, judging their pace, phrasing and volume, alongside their words per minute.  Though fluency doesn’t guarantee full comprehension of what is read, it really does matter, so we need to know more about it.
With a greater understanding of the science of reading, we needn’t be seduced by the myth of speed and we should instead prioritise the development of reading with fluency actions three phases, from 5 to 15 years of age. 
At KLA we believe that all teachers, regardless of subject, should prioritise reading in their classroom.  We should be constantly exposing the students to fabulous texts in our curriculum areas, whatever they are, celebrating their very existence. We need to be reading them with enthusiasm and fluency and use the fluency features Quigley and Rasinski identify in the article above, to guide our students to do the same.  That is to let the students understand the code better - and avoid the unnecessary defeats at Carrow Road.  It will give them the tools to understand this world better – and might even prompt the turning off from screens, and the escape that we can cherish with a good book.


image2.jpeg
THE NEW

XBOX

SERIES X




image1.jpeg




